
   



 Define what is Embedded Learning Opportunities 

(ELO) 

 Demonstrate how embedded instruction is a key 

strategy for improving learning outcomes for all 

children  

 Define the three key components of ELO 

 Define strategies to help with intentionally planning 

ELOs 



 

 Universal Level of Supports Tier 1: 

All children receive this level of 

supports 

 

 

 Targeted Level of Supports Tier 2:  

Increased academic  support 

team,   team evaluates and 

identifies need 

 

 

 Intensive Level of Support Tier 3 

       Intensive academic support 

http://www.azed.gov/mtss




 “Embedded Practices or embedded 

instruction is an approach to providing 

planned and systematic instruction 

during contextually relevant, ongoing 

activities and routines to support child 

engagement and learning.” 

Snyder, Hemmeter, McLean, Sandall, and McLaughlin, 2013 



 Instructional practices are used to maximize 

learning and improve developmental and 

functional outcomes for young children who are at 

risk for developmental delays/disabilities 

 Recommended practice (Instruction 5) 

 Practitioners embed instruction within and across 

routines, activities and environments to provide 

contextually relevant learning opportunities 

Division of Early Childhood Council for Exceptional 

Children Recommended Practices 2014 



 The teacher,  identifies what to teach and how to teach to 

ensure that all children have access to and participate in the 

daily routines and activities. Blended practices or embedded 

learning opportunities involve intentional teaching. 

 

 

 

 

                            

                                             (Copple & Brenekamp2009) 

 



 

Brief, intentional 

 teaching exchanges  

 

Provided during a typical 

 routine  

or activity 

Focused on a particular skill 
Critical for young  

children’s acquisition of skills 

A component of 
naturalistic 
instruction 

Johnson, Rahn, & Bricker, 2015; Sandall & Schwartz, 2008 







Antecedent Child Behavior Consequence  



Antecedent   



Definition: What happens immediately before the 
behavior/learning opportunity occurs. 

 
Key: We want to specify what the adult will do to provide an 
opportunity for the child to practice the skill. 

 

Examples: 

 

 Prompts (verbal, gestural, and physical) 

 Arrangement of the physical environment within the setting 

 Models (verbal and physical) 

 Physical assistant  

 Time Delay (offer prompt, stop and wait and see) 





 

 

Child 
Behavior 

  



Definition: The behavior or skill we would like to see 

the child demonstrate and integrate within the day to 

day routine and the classroom environment 

Key: The desired behavior should be critical skills 

needed for them to  be successful while participatiing 

in the classroom environment 

Examples: 

 Often these are the IEP goals and objectives 

 These behaviors need to be clearly defined 

 Needs to be observable and measurable  

 





Consequence  



Definition: What happens immediately after the 

behavior for both the adult and child 

Key: To increase the likelihood that child will 

demonstrate the behavior again 

 

 Examples of Consequences; 
Child obtains desired item  

 Child obtains social attention  

 Child gains access to a preferred activity 





Antecedent Child Behavior Consequence  





 Meets children’s needs with little change to the 

classroom’s existing environment or routines 

 Maximizes child’s engagement as you are meeting 

their interests, learning needs and targeted goals. 

 Encourages generalization of skills throughout the 

day….practice .. practice 

 Children are learning skills along side their typical 

peers 
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